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[MEPIAHWH: H kabodrjynon (mentorship) otig emotrpeg
uyeiag amotehel éva omoudaio mapdyovta tng exmaideu-
ong twv eidikeuopévwy Kar Taiel orroudaio pdAo otnv
mpoaywyr] Tou Si1daktikoU epeUVNTIKOU TIPOOWTTIKOU
(AETT). ‘OAa ta peydha mavemotipia ot HITA éxouv
avarmi&el opyavwpéva poypdppata kabodrynong oe
mpormtuxiakd emimedo kai katd v e&eidikeuon).

2TV £pyacia pag mapoucidloupe TG TIAPOUOEG EUKAIPIEG
yla Toug otopatikous Kal yvabormpoowkoUug Xelpoup-
yoUG VA OUPPETEXOUV OE Opyavwéva Tpoypduudta Ka-
Bodriynong (mentorship) oug HIMA, uné v ayida twv
enayyeAuatikwv gopéwv. Emiong diepeuvijoape Ty EMn-
VIKF) TTPayHaTIkOTTa oxetikd pe v kabodrynon twv e-
SIKEUOUEVV.

20ppwva pe v PeAétn g PiPhoypagiag Sev avage-
povtal va urdpxouv opyavwpéva mpoypdupata kabo-
drjynong yia toug eISIKEUOPEVOUG KAl TOUG VEWTEPOUG
akadnpdikoug yvaboxeipoupyous otov EMnviké xwpo.
2UUMEPACHATIKA, UTTAPXEl TTAEOV TPEXOUGA avdykn yia
TNV avdrmuén opyavwévwy TTPOYPAPUdTwyY yid Toug -
SIKEUOPEVOUG OTONATIKOUG Kal ywaboTpoowtTkoug Xel-
POUPYOUG, JE OTOXO TNV EMAYYEAUATIKY TOUG EEENIEN Kal
TNV avdammugn nyetkov Seglotitwv.

AEZEIX KAEIAIA: kaBobrjynon, ctopatikr kai yvaboripo-
owTTIkr XeIPoUpYIKr, nyeoia, exmaideuon eidIkeuopévwy

SUMMARY: Mentoring in Health Professions Education is
an important pillar of student leaming and plays an essen-
tial role in faculty development. All major universities in
the USA have developed mentoring programs in health
professions, as well as in residency programs.

In this paper we present current existing opportunities for
oral and maxillofacial surgeons to participate in structured
mentoring programs in the USA supported by professional
associations. We also examined potential existing men-
toring opportunities in Greece.

Based on the literature review, no structured mentoring
opportunities were found for Oral and Maxillofacial Sur-
gery residents and junior faculty members in Greece.
Therefore there is an existing need for development of
structured mentoring programs for residents in Greece,
as a pathway to professional growth and leadership.
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EIZAIQrH

H kabodrjynon (mentoring) epgaviotnke otnv exmaideu-
on €0 Kkal xiINddeg xpodvia. 2ipgwva pe Tov Ounpo
(oto SeUtepo PiPrio tng Odlooeiag), o Oduoogag ep-
Toteltnke Tov veapd yid Tou TnAéuaxo otov EUmato
oo tou Mévtopaq, yia va tov 8164&gl, va tov Tpoota-
Teloel KAl va Tov Unootnpi&el katd Ty arouoia tou 15iou
otov Tpwikd MéAepo. O Mévtopag mpootdteuce, Sida-
&e kai urootripI&e Tov Pabntr Tou, Kail TeNikd ouvodeuoe
Tov veapd TnAépaxo otnv avadrjtnor Tou yia Tov TIaté-
pa tou( otnv mpaypatkdtnta n Bed Abnvd mrpe v
popor] Tou Mévtopa kai Borifnoe tov TnAEuaxo).

H kabobrjynon otig Emotrpeg Yyeiag amotelel évav on-
HaVTIKO TTaPdyovia OtV EKTIAISEUCT TWV QOITNTWV KAl
maiCel évav onpaviikd pdho otnv eEENEN Twv peAWV
AET. Ta mepioodtepa onpavukd MNavemotnuiakd 16p0-
pata twv HITA éxouv diapop@woel opyavwpéva Tpo-
ypdppata kaBodriynong otig 2xoAég Emotnuwy Yveiag,
kaBwg kai ota mpoypdupata eidikotitwy. H 2xoAr Me-
Tamuxiakwy 2moudwyv Rackham Graduate School oto
Mavemotrjpio Tou Michigan (Ann Arbor) mpoogéper on-
HAVTIKEG EVNHEPWTIKEG TTNYEG OXETKE pe TNV KaBodrjyn-
on (http://www.rackham.umich.edu).

H kaBodrynon twv gortntwv g Odovtiatpikig eival
HIG ONPAVTIKY TITUXr TOU TIPOYPJAPHATOS OTToud®Y TG
Obdovuatpikig ZxoAng Tou [Navermotnpiou Tou Michigan
(http//www.dent.umich.edu). EmmAgov, n latpikr) ZxoAr
tou [avemotnpiou Tou Michigan éxel oupriepIAdPer oto
TPOYPARNA PETATTIUXIAKWY oToud®v v kaBodriynon
(Gruppen kai ouv. 2016). Or Sambunjak kai cuv. o€ gp-
yaoia toug, avépepav ot n kabodriynon eaivetal va
«mpowBel TNV emtuxia otnv KAIVIKY TIPAgN, SIEUKOAUVEI
TNV emMAOYr KapI€pag kar BeAtivver Ty apaywyikOtnta
otnv €peuvay (Sambunjak kar cuv. 2006). O Stenfors-
Hayes kai ouv. €5ei€av &t ) oUVEIOPOPA TwV HEVIOPWV
o€ QOITNTEG 0dOVTIATPIKAG WG HEPOG EVOG dOUNUEVOU
nipoypdppatog eivar ikavorointiky) pe didgopoug Tpod-
TIOUG, CUNTTEPINAPBavopévwy NG «augnuévng katavon-
0NG Tou eMMESOU Twv OTIoUdACTWV Kal TNG ETAYYEAUA-
TKAG eEENENG Toug wg kaBnyntwvy (Stenfors-Hayes kai
ouv. 201 Ia).

2€ JIa ouvtakTiky tou epyacia o Precious culftnoe tn
onpaoia tng kabodriynong ( mentoring) otnv otopatikr
Kal yvaBompoowTiky XEIPOUPYIKY, WG «UIag eTalpIKAg
OXECNG OtV TIPOCWTTIKA Kal EMAYYEAUATIKY| aQvdarTtuén kai
€EENEN... onuavtikr otnv akadnudikr ZTopaukr Kai
['vaBompoowikr) Xelpoupyiki» (Precious 2014).

Av Kal TOMEG TpooTidBeleg kaBodrjynong mapapévouv
averionpeg kal adpateg (adnhwteg) (Bligh 1999), eivai
pEOW Twv dopnpévwy Tpoypdupatwy kaBodrjynong mou
ol eI8IKEUOPEVOI KAl Of VEWTEPOI akadnudikol propoulv
va enweehnBolv wg el To mAeioTov.

Mdptn K/Marti K.

INTRODUCTION

Mentoring has been present in education for thousands
of years. According to Homer (Odyssey, Book ),
Odysseus entrusted his young son Telemachus to his
good friend Mentor, to educate, support and protect
him, while Odysseus was away in the Trojan War. Men-
tor supervised, protected and educated his young
mentee and he finally accompanied Telemachus in his
quest for his father (it was actually the Goddess Athena,
that assumed the role of Mentor, that helped the young
Telemachus).

Mentoring in Health Professions Education is an impor-
tant pillar of student learning and plays an essential role
in faculty development. All major universities in the USA
have developed mentoring programs in health profes-
sions, as well as in residency programs. The Rackham
Graduate School at the University of Michigan in Ann
Arbor (Michigan) offers great resources for mentoring
(http//www.rackham.umich.edu). Mentoring dental stu-
dents is an important aspect of the curriculum at
the University of Michigan School of Dentistry
(http//www.dent.umich.edu). In addition the University
of Michigan Medical School has included in the graduate
curriculum mentoring opportunities (Gruppen et al.
2016). Sambunjak et al. in their review paper reported
that mentoring is shown to “promote success in clinical
practice, facilitate career selection, and enhance research
productivity” (Sambunjak et al. 2006). Stenfors-Hayes et
al. showed that being a mentor to dental students as part
of a structured program is rewarding in many different
ways, including “an increased understanding of the stu-
dents’ situation and some professional development as
a teacher”(Stenfors-Hayes et al. 201 | a).

In an editorial paper Precious discussed the importance
of mentoring in oral and maxillofacial surgery, as “a part-
nership in personal and professional growth and devel-
opment... central to academic oral and maxillofacial sur-
gery (OMFS)" (Precious 2014).

Although most mentoring efforts remain informal and in-
visible (Bligh 1999), it is through structured mentoring
programs that residents and junior faculty can benefit
mostly.

Apxeia EMnvikrg Ztopatikrig & NvaBompoowrikrig Xeipoupyikrig/
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EONIKA NMPOTPAMMATA
KA©OAHIHXHX XTIX HIMA

Ta mepioodtepa mpoypdppata kabodriynong (mentor-
ing) oxetiCovtal pe v KAk ekmaideuon (dnwg oTig
TPUNVES KAIVIKEG AOKAOEIG TV IATPIKWY HaBnudtwy Tou
I Tou & 20u eEaprjvou), evw dAMa mpoypdppatd, mwg
10 mpdypappa (Fellowship) yia akadnpuaikd odovuatpi-
krj kapiépa (Academic Dental Careers Fellowship Pro-
gram) tG American Dental Education Association
(ADEA) mpoo@épel pia Sopunpévn eukaipia kabodrjyn-
ONG, Y€ OKOTIO Va EVEPYNOE! WG €vag akadnudikog ayw-
YOG, YIa TouC @ortntég odovtiatpikig (MPOTTTUXIakoug
Kal petartuxiakouq) oe eBvikd emfmedo (Palatta 2016).
Autou tou gidoug n oxéon pévtopa-kabodnyoupevou
oto mpdypappa Propel va augrioel v emppor| TTou
€XOUV Ol PEVIOPEG OTOUG PAabNTéG Toug, Wote autol va
akoAouBrioouv akadnpudikr Kapiépd. 2Uewva pe Toug
Hunt kar ouv. oI pévtopeg pmopouv va emmpedcouv
TIPOG [Ia evaMakTikr| otadlodpopia Toug Habntég Toug
(Tapd To yeyovog ST o1 HabnTég Tefvouy va Kpatioouv
TG emAoyEG otadiodpopiag Toug) (Hunt kar ouv. 1995).

Mpoypappa Kabodiynong otn Xtopatikr kai N'vabo-
mpoowmiky Xeipoupyikr tng Apepikavikig Etaipeiag
2topatikwv kai N'vaBompoowmikwv Xeipoupywv (Ame-
rical Association of Oral and Maxillofacial Surgeons-
AAOMS)

‘Eva dopnpévo mpdypappa avakoivwbnke mpdoeata
amnd v Apepikavikr Etaipeia 2topaukwy kai 'vaBormpo-
owmmkwv Xeipoupywv (AAOMS): «to mpdypappa kabo-
driynong €xer oxediaotel yia T dieukdAuvon evog véou
pENOUG otnv PetdBaon og TAfjpn armaoxoAnon, emtpe-
TIoVTdg Tou va agiomoIfoel Ty eumelpia evodg kabiepw-
pévou oTopatikou Kal yvaBormpoowkoU Xeipoupyous»
(AAOMS.org). Ta péhn g Etaipeiag kaholvral va oup-
HETEXOUV WG PévTopeg oe eBehovikr Bdon.

Mpoypdppata kaBodrynong oto Apepikavikd KoAé-
yio Xeipoupywv (American College of Surgeons-ACS)
H Etaipeia twv Aleubuvtav Xeipoupyikrig (Society of Sur-
gical Chairs) oulrjtnoe mpdo@eata oxetkd e Ta TPO-
ypdppata kabodrynong katd tn Sidpkeia Twv KAIVIKWOV
xelpoupyikav ouvedpiwy to 2014, 2015 karto 2016 . 3n-
HavTIKOl TOUEIG TOU TPOYPAUHATOG ATaV Of: «ouvepydoia
kal oUpmeagn, avBpwmopdg kal kaBodrynon kai emxel-
pnolakr] anoteheopatikdtntay (Rosengart kar ouv. 2016).
O1 mpooeyyioeig TTou xpnolporololvial yia To Tedypap-
pa autd eival Baciopéved: |. oty mPoogyyion «avtiotpo-
on mupapida akadnpdikrig kaBodrjynong », &nAadr ol
TINEOV EUTTEINOI XEIPOUPYO! Va YivOuv JEVTOPES OE ouvda-
S€ApoUC Toug Tou PONIG apxiCouv Ty Kapiépd Toug atnv
xelpoupylkr  (kal  edikeudpevoug  xelpoupyouq) (E-
conomopoulos kai ouv. 2014), 2. To povIéro «Pwodikd
kaBodrjynong», émou ol pévtopeg avarapBdvouv didpo-
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NATIONAL MENTORING PROGRAMS
IN THE USA

Most mentoring programs are associated with clinical
mentorship (as in medical clerkships), while other pro-
grams, such as the Academic Dental Career Fellowship
Program (ADCFP) of the American Dental Education
Association (ADEA) offers a structured mentoring op-
portunity aiming to act as an academic pipeline for dental
students (predoctoral and graduate) at a national level
(Palatta 2016). This type of mentor-mentee relationship
in the program may increase the mentors' influence on
the students towards following an academic career. Ac-
cording to Hunt et al. mentors may influence afternative
careers for students (although students tend to keep
their career choices) (Hunt 1995).

American Association of Oral and Maxillofacial Sur-
geons mentoring program

In oral surgery, a structured program has been recently
announced by the American Association of Oral and
Maxillofacial Surgeons (AAOMS): “The Mentor Program
is designed to facilitate a member's transition into full-
time practice by allowing them to tap into the experi-
ence and resources of a well-established OMS”
(AAOMS.org). Members of AAOMS are invited to par-
ticipate as mentors in a voluntary basis.

American College of Surgeons (ACS) mentoring pro-
grams

The Society of Surgical Chairs recently discussed about
the mentorship programs during the 2014, 2015 and 2016
Clinical Congresses. Major domains of the program were
“collaboration and cooperativity, humanism and mentor-
ship and operational efficiency” (Rosengart et al. 2016).
The approaches used for this program were based: |. in
the “reverse academic mentoring pyramid” approach, i.e.
the most experienced surgeons become mentors to
those individuals who are just beginning their surgical ca-
reer (residents and junior surgeons)(Economopoulos et
al. 2014), 2. on the "mosaic mentoring” model, where
mentors fill different roles, such as “resident mentors, ad-
ministrative/business mentors, clinical specialist mentors,
research mentors, and so on, based on their specific in-
terests and abilities” and 3. on the approach that “takes
advantage of innovations in technology and uses the sim-
ulation lab as a place where mentor and mentee can de-
velop a relationship”(Economopoulos et al. 2014,
Rombeau et al. 2010).

As far as women surgeons in concerned, a program for
Mentorship for Women Surgeons in Transition to Prac-
tice was initiated in 2013, by the American College of
Surgeons Women in Surgery Committee .The program
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POUG PAAOUG, OTTWG « PEVIOPES OE EIBIKEUSHEVOUC, Dlol-
Knukry/emxeipnolakr| kaBodrynon, péviopeg katd Ty KA--
VIKN EI8IKOTNTA, PHEVIOPES OTNV €peuva kal oUtw kabegAg,
Bdoel Twv €dIKWOV evOIAPEPOVIWY Kal TWV IKAVOTATWY
TOUGY» KAl 3. OXETUKA He TNV TIPOCEYYION TTOU KEKIETAA-
AeUeTal KaVOTopfeG otV Texvohoyia Kal xpnalyoTolel To
£0YAOTIPIO TIPOOOHOIWONG WG €va PEPOG OTTIOU O HEVTO-
pAg kar o kaBodnyoupevog Ba avamugouv cuvepyaoiey
(Economopoulos kar ouv. 2014, Rombeau kai ouv. 2010).
‘Ooov apopd TiG yuvaikeg xeipoupyoug, £va TIPdyPaypa
kaBodrynong yia «yuvaikeg xeipoupyoug Kata T Petd-
Baon otnv xeipoupyikr TEA&N» Eexivnoe to 2013, and
10 Apepikavikd KoAéyio Xeipoupywv (Emtpomn «luvai-
KeG otnv XelpoupyIkr»). To pdypaupa eixe avakovw-
Bel wa: «eukaipia yia TG yuvaikeg xelpoupyous ata Tpw-
1a Pripata tng otadlodpopiag Toug va avarugouy oxe-
ogI¢ kabodrynong He EUMEINOUC XelpoupyoUs og OAEG
TG eIOIKOTNTEG TTOU EKTTPOCWTTOUVTAl aTd TO APEPIKAVIKO
Koiéyio Xeipoupywv( ACS)» (www.aasurg.org/docu-
ments/ 201 3WiSC _Mentorship_ Applications.pdf).

O >UMoyog luvaikav Xeipoupyav (httpsi//www.wom-
€NsUrgeons.org) TIPOOMEPEI ETMIONG TIAPOHOIEG EUKAIPIEG
kaBodrynong yia QOoITATPIEG Kal EISIKEUOHEVEG OTn Xel-
POUPYIKA.

MAaicio kaBodrynong kai mpoteivopeveg Bswpieg
otV ekmaideuon mou epappdlovtal otn diadikacia
kaBodrynong

O1 Anderson kai Funnell ougntnoav éu «to dpapa xpn-
olpelel wG Péoo évtagng NG Bewpliag oty MPAEN» Kai
TIAPEXEl OTOUG EKTTAISEUTIKOUG T KOITPIA YId TOV EVIO-
ToPS oupPatwy Bewpiwv Kal epappoyng Toug OtnV ex-
naideuon (Anderson kai Funnell 1999). Yrdpxouv moMég
Bewpieg ou oxetiCovtal Pe v kaBodrynon oty exmai-
deuon. lMpoteivoupe v Bewpia tou autompoadiopl-
opou, dmwg mapoucidotnke amd toug Ryan kai Deci kal
oulntiBnke and toug White kar Gruppen kai tov Ten-
Cate Kar ouv. otnv Iatpik ekmaideucn), wg éva maioio
yia v kaBodriynon. H Bewpia tou autompoadiopiopod,
WG HIa onpavtiky Kivntrpla Bewpia, Toviel ) onpaoia
g dnpioupyiag ouvaioBnudtwy endpkeiag, autovouiag
Kkal ouvdPelag(tautdtntac) pe toug eknaideudpevous. Ol
White kar Gruppen ouCfitnoav tnyv Bewpia autr kai £oei-
Eav & «pabntég mapakivouvtarl eyyevwg kai Kpivouv T
exnaideutikr) Spaotneidtnta wg agidhoyn. .. aveEdptnta
and ta anotedéopatay (Ryan kar Deci 2000, White kai
Gruppen 2010, TenCate kai ouv. 201 1).

2Upgwva pe toug White kai Gruppen «oto [avemotripio
tou Michigan n latpikr 2xoAf xpnaoigorolel pia mapdpola
Sopnpévn TTPOCEYYIaN YIa va ekTIadEUTEl TOUG (POITNTES HE
OTOXO TNV AUTOPEUBION TwV eKTAISEUOUEVWY TIOU EQAP-
péletal oe évav KUKAO Tecodpwyv otadiwv: >Xxediaopds —
Hd&Bnon — agloAdynon — Mpoodp oy KAl Tapouciaoay
v Oewpia Tou autommpocdiopiopol wg Bdon g TEo-
oéyyiorc touc» (White kai Gruppen 2010, White 2007).

Mdptn K/Marti K.

was announced as: “an opportunity for early career fe-
male surgeons to develop a mentoring relationship with
established surgeons practicing in all the specialties rep-
resented by ACS” (www.aasurg.org/documents/
2013WiSC _Mentorship_ Applications.pdf).

The Association of Women Surgeons (https://www.wo-
mensurgeons.org) offers similar mentorship opportuni-
ties for students and residents, as well.

Framework for mentoring and proposed education
theories applied to the mentoring process

Anderson and Funnell discussed that “vision serves as
a means of joining theory and practice”: it provides ed-
ucators with criteria to identify compatible theories
and apply them to education (Anderson and Funnell
1999). There are many theories that are related to
mentoring in education. We propose the Self Deter-
mination Theory, as presented by Ryan and Deci and
discussed by White and Gruppen and TenCate in
medical education, as a framework for mentoring. Self
Determination theory, as a major motivational theory,
stresses the importance of creating feelings of compe-
tence, autonomy and relatedness in learners. White
discussed Self Determination Theory and showed that
“learners intrinsically motivated embrace leaning as a
valued activity ...regardless of outcomes” (Ryan and
Deci 2000, White and Gruppen 2010, TenCate et al.
201 1). According to White and Gruppen “the Univer-
sity of Michigan Medical School uses a similar struc-
tured approach to train students to become self-regu-
latory learners, applied in a four-stage cycle: planning—
learning—assessment—adjustment” and presented Self
Determination Theory as one foundation of their ap-
proach” (White and Gruppen 2010, White 2007).
They present autonomy (in the planning phase), com-
petence (in the assessment phase) and relatedness
(working in a peer group) as Self Determination The-
ory related components of this approach (TenCate et
al. 201 1). Finally, Kusurkar and TenCate (2013) site
that “mentoring...during residency training, can stimu-
late intrinsic motivation by supporting trainees feelings
of relatedness” as an example of Self Determination
Theory applied to medical education (Kusurkar and
TenCate 2013).

In addition, there seems to be a need to put an emphasis
on the development of leadership skills in our specialty,
where the oral surgeon is practicing as a member of a
healthcare team. We present the transformational lead-
ership model, which is referring to a leader who is “align-
ing people, setting direction, motivating, inspiring, em-
ploying credibility, adopting a visionary position, antici-
pating change and coping with change.” This approach
focuses on the abilities of the leader to inspire and mo-
tivate the team through “providing vision, inspiration, in-
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Me tnv Bewpia Tou autompoodiopiopol oxetiCovtal
OTOIXEIQ AUTAG TNG TPOTEYYIONG: TTAPOUCIAlouV auto-
vopia (otn @don tou oxediacpol), appodidtnta (oto
otddio NG a&loAdynong) kar ouvdeeia (epydlovtal oe
pia opdda opotipwy) (TenCate kar ouv. 201 1), >to té-
Aog, ol Kusurkar kai TenCate (2013) mapouciacav éu
«n kaBodrynon... katd tn didpkeia TG 1dIKATNTAG, pTTo-
pel va Tovwoel Ta eyyevr Kivntpa urootnpifovtag ta ou-
vaioBrpata TG ouvdeeiag Twv eKTTAIdEUSHEVWV, TIPO-
o@Epovtag éva mapddeiypa tng Oewpiag autommpoodio-
plopoU OTMw¢ epapudletal otny IatpIKy ekmaideuon
(Kusurkar kar TenCate 2013).

EmmAéov, qaivetal va unidpxer pia avdykn va 5oBel €p-
(aon otV avdmuén Twv NYETKOV Seglotitwy oty €l-
dikdtNTd pag, dmou o yvaboxeipoupydg ival ev evepyeia
pENOC pIag opddag uyeiovopikig mepiBaiying. 2ag ma-
POUCIAOUE TO HOVTIEAO PETAOXNPATIOTIKAG NYEDIAg, N
oTT0la AVAPEPETAl OTOV NYETN O OTIOI0G «eEVAPHOVICE av-
Bpwroug, pUBLIel kKaTeUBUVOEIG Kal KivTEd, EPTVEOV-
1ag, epappdloviag aglomotia, uloBetwvtag pia opapa-
KA otdon, mpoPAEmovtag tnv alayr] Kar avudeTw -
{ovtag EMTUXKG TNV aMayr» . Autr n TPoogyyion otid-
Cel oTIG IKAVOTNTEG TOU NYETN TIOU EWTIVEEN KAl TTAPAKIVES
TNV oPdda e TO va «Tapéxel dpaud, EUTIVEUaN, TIVEU-
HaTikr| SIEVEQON KAl TIPOOWTTIKY TIPOCEYYION (TTPOCWTTIKG
evbiagpépov)"(Willcocks 201 1).

Efval moAltipo va mapoucidooupe mola ival ta euvoikd
TIPOOWTTIKA XAPAKINEIOTIKA TO00 Twv KaBodnyoupévwv
00 KAl TWV HEVIOPWV.

XAPAKTHPIZTIKA
ENOZX EMITYXHMENOY MENTOPA

>Upgwva pe toug Morton-Cooper kai Palmer (2000) «ta
TPIa XaPAKTNEIOTIKA TOU EMTUXNPEVOU Pévtopa eivar: Ae-
Eiétnted/Ikavotnta, Autoremnol®non kar Aéopeuon.

H kabodrjynon mapéxel peydheg duvatdtnteg mPOowTI-
krg nyeoiac. Or Cho kai ouv. (201 1) mapousiaoav Tig
IKavATNTEG evOG amoTeAeopatikoy PEvIopa, OTwG TO «vd
TIaPOoUOIAlel TIPOOWTTIKG XAPAKTNEIOTIKA dTTWG © evBou-
olacpdg, n oudmévia kai n avidiotéhela, va evepyel 1éoo
G 0dnyodg otadlodpopiag 600 Kal wG HOVIEAO PdAoU,
va SeopeleTal via TAKTIKEG KAl OUXVEG OUVAVTNOEIC HE
Toug kaBodnyoupevoug, va umootnpilel TV IcoppaTTia
petall IPOCWITIKAG Kal EMAyYEAUQTIKOV TOUG Spactnplo-
Ttwv Kal va B€tel mavavBpwiveg Mpoodokieg kar mpo-
Tna yia v kabodrynony. 2tnv epyaoia twv Morton-
Cooper kai Palmer mapoucidlovtal ta XapaktnpIoTiKd
evéq emtuxnpuévou pévtopa (Morton-Cooper kai Palmer
2000): o pévropag, Heta&l dMwV, KTTPETTE vVa EXEl YWWON
Kal egmelpia yia va eival amoteAeouatikog PHEca OTovV Op-
yaviopd, va éxel Kahf emKkolvwvia kai va rapéxel kabo-
drjynon, va éxer v IKavOTNTa va mpokaAel 1o oefacpo,
va TIaPEXel EMOIKOOOUNTIKY avatpo@oddtnorn, va mapé-
xel a&IOMMOTeG TANPOPOPIES Kal va TTpodyel TV opOr Kpf-
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tellectual stimulation and individual consideration” (Will-
cocks 2011).

[t is valuable to present what the favorable personal
characteristics of both successful mentees and mentors
could be.

CHARACTERISTICS OF A SUCCESSFUL
MENTOR

According to Morton-Cooper and Palmer (2000) “The
three Cs of the successful mentor are: Competence,
Confidence, Commitment.”

Mentorship has a great potential for personal leadership.
Cho et al. (2011) presented the qualities of an effective
mentor, such as to “exhibit personal characteristics as
enthusiasm, compassion and selflessness, to act both as
a career guide and a role-model, to make strong time
commitments with regular and frequent meetings with
mentees, to support their personal and professional bal-
ance, and to set global expectations and standards for
mentorship”. In clinical mentorship, Morton-Cooper and
Palmer present the characteristics of a successful mentor
(Morton-Cooper and Palmer 2000): the mentor, among
other things, “should have knowledge and experience to
be effective within the organization, have great commu-
nicating and coaching skills, have the ability to command
respect, offer constructive feedback, provide reliable in-
formation and promote good judgment, demonstrate ini-
tiative and be creative, seek new challenges, lead and
offer clear directions, and share credit for achievements.
It is also important to allow the mentee to develop
within his or her own term”(Morton—Cooper and
Palmer 2000).

In dental education, Schrubbe identified characteristics of
successful mentors and mentees: the mentor amongst
other things “provides a safe, secure culture in which
protégés can develop ideas/innovations, ensuring they
receive the recognition that their efforts deserve”
(Schrubbe 2004). In summary, various skills of mentors
and mentees seem to be important, since there is evi-
dence that factors, such as the mentor-student relation-
ship and the mentor's knowledge, competencies, attitude
and communication skills play an important role in stu-
dents' learning (Wright 1990, Campbell et al.1994, An-
drews and Chilton 2000, Andrews and Roberts 2003,
Pellatt 2006).

A future mentor may be aided by identifying his/her
mentoring characteristics with the use of a personal lead-
ership characteristics tool (such as the StrengthsFinder)
(Rath 2007) or by participating in a leadership develop-
ment program. The mentor can develop a culture of ap-
preciation mentorship, by acknowledging the achieve-
ments of his/fher mentees (Elton and Gostick 2012).
Finally, according to Stenfors- Haynes et al. (2011), a
mentor is an educator who listens carefully and stimu-
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on, va emoeikviel TTPWTOBoUAa Karl va gival dnpioupyikdg,
va avalntd véeg MPOoKAOEIG, va kaBodnyel kar va mpo-
opEPEl 0apeic odnylfeg kar va polpdletal Ty empPpdfBeu-
on yia ta emrtelypata. Eivar emiong onpavukd va emtpé-
Tetal otov kabodnyoupevo va avamyooetal urd Toug
dikoUc tou 6poucy (Morton-Cooper kar Palmer 2000).
>1nv odovuatpikr exmaideuan, o Schrubbe mpoodidpioe
TA XAPAKINPEIOTIKE TwV EMTUXNHEVWV HEVIOPWY KAl JECO-
AaPntv: o pévtopdg, Petalu dMwy, «Tapéxel pia aoga-
N KouAtoUpa katd tnv orola or kaBodnyoupevol Pro-
poUv va avarri&ouv VEeg 10€eg eEaopaliCovtag ot Ba
AdPouv v avayvwpion yia TG TPooTidBeiég Toug»
(Schrubbe 2004). >uvorttikd, ol SiIdpopeg IKavATNTEG Twv
HeVIOPWY Kal Twv ekTaldevopévwy @aivetal va eivai on-
HaVTIKEG, KaBWG udpxouv otoixeia &t Tapdyovieg OTwG
N ox€on Péviopa-kaBodnyoUpevou Kai of YWWOEIG, IKavo-
TNTeg, OTdoEIG KAl EMKONWVIAKES IKAVOTNTEG TOU PEVTOPA
diadpapartiCouv onuavikd poho otn pdbnon twv pabn-
v (Wright 1990, Campbell kar ouv. 1994, Andrews kai
Chitton 2000, Andrews kai Roberts 2003, Pellatt 2006).
"Evag peMovtikdg péviopag propeil va mpoodiopioel ta
TIPOOWTTIKA XAPAKTNPEIOTIKG KaBodrynong Tou pe
xprion evég SIayvwotikol EPYAAEIOU TTPOOWTIIKWY XdPa-
KInpIotkav nyeofag (6mwg to StrengthsFinder) (Rath
2007) | pe tn ouppetoxr og éva mpdypaupa avarmuéng
nyetwv. O/n pévropag pmopel va avarmti&el pia vootpo-
Tia ektignong, avayvwpilovtag Ta emtelypata Twv Ka-
Bodnyoupévwv tou / g (Elton kar Gostick 2012).
Téhog, oUppwva pe toug Stenfors-Haynes kar ouv.
(2011, o pévropag eivar évag ekmaldeutikdg o OTIoIog
aKkoUel TIPOOEKTIKG, TIou Sleyeipel Tov TTPOPBANUATIoNS, O
oT10i0G UTTOPET Va amavirjosl o€ EpWTHOEIG Kal va dWOEl
OUPPOUAEG Kal o oroiog amotelel éva poviého poiou
Kal polpdletal TG emayyeAUdTIkéG Tou epmelpieg (Sten-
fors-Haynes 201 Ib). EmmAéov, ol pévtopeg mpémel va ei-
val eNKPIVelG atig aMnAemdpdoeig Toug pe toug kabo-
Snyoupévoug Kkai va pmopouv va akoulv evepyd Kai va
Tiapéxouv emoikodopnuiky avatpogoddtnon (Sambun-
jak kar ouv. 2006, Schrubbe 2004).

XAPAKTHPIZTIKA ENOZX EMITYXHME-
NOY KAGOAHIOYMENOQOY

> Upewva pe toug Morton-Cooper kai Palmer, ta xapa-
KINPIOTIKG evog emTuxnpévou kaBodnyoupévou Tepl-
AapBdvouv: «i. Na diakpivetar oto mAj@og ii. Na arro-
SelkvUel TIG duvaTATNTEG EMITUXIAC, va éxel eyyevr Kivn-
TPa Kai va sivar INdS0E0G Karl eucuveidntog iii. Na ma-
POUOCIACel SegidTTeg, OMwe BeTikr autoexTiunon, Slapw-
Topd kal evBouoiaoud kai to iv. Na emdeikviel Suvapikd
nyeoiag» (Morton-Cooper kai Palmer 2000).

A=ZIOAOIMHZH NMPOrPAMMATQN KA-
O©OAHIHZHX

H undpxouoa BiBAoypagia yia tyv kabodrjynon deixvel

Mdptn K/Marti K.

lates reflection, who can answer questions and give ad-
vice and who is a role-model and shares his/her profes-
sional experiences (Stenfors-Haynes et al. 201 1b). Fur-
thermore, mentors should be honest and sincere in their
interactions with mentees and be able to listen actively
and provide constructive feedback (Sambunjak et al.
2006, Schrubbe 2004).

CHARACTERISTICS OF A SUCCESSFUL
MENTEE

According to Morton-Cooper and Palmer, the charac-
teristics of a successful mentee include: “i. Standing out
in the crowd ii. demonstrating the potential to succeed
and being motivated, ambitious and conscientious, iii.
presenting adult capabilities such as having positive self-
esteem, and being enlightened and enthusiastic and iv.
demonstrating leadership potential "'(Morton-Cooper
and Palmer 2000).

EVALUATION OF MENTORING
PROGRAMS

Existing research on mentoring indicates that learners can
evaluate the benefits of mentorship overall. Other re-
search also identified contextual factors that should be
included in eliciting mentee evaluations, such as the
amount of time spent with the mentor. In clinical men-
toring, various authors showed that the amount of time
a mentor spends with a mentee is an important issue
and it may be influenced by a number of factors, including
workload (Mitchell 2003), staff shortages (Edmond 2001)
and the staff-student ratio in the clinical area (Hutchings
et al. 2005, Myall et al. 2008).

The effectiveness of mentoring programs needs to be
continuously evaluated (Ramani et al. 2006). There are
a few surveys as evaluation tools of mentorship abilities
presented in the literature (Anderson et al. 2012, Berk
et al. 2005, Kashiwagi et al. 2013). Berk et al. presented
two “effective, comprehensive and standardized” tools
(questionnaires) that measure mentor's effectiveness
(Berk et al. 2005). Anderson et al. (2012) reported a
six-component approach to mentoring evaluation that
includes: “i. the assessment of mentee training and em-
powerment, ii. peer learning and mentor training, iii.
scholar advocacy, iv. mentee—mentor expectations, v.
mentor self-reflection, and vi. mentee evaluation of their
mentor.”

Limitations from the student feedback perspective re-
ported by Anderson include that it may be difficult for
trainees to offer negative feedback; this limitation can be
mitigated with anonymous surveys, and by waiting to
elicit feedback until after graduation of mentees. Al-
though there is not a consensus in the literature about
best practices in eliciting evaluation, it seems that a re-
flective paper may offer some perspective of a mentoring
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4T ol ekTTaIdeudEVOl PTTopoUv va a&loAoyrjoouv ouvo-
NKd Ta 0@éAn tng kaBodrjynong. AMeg €peuveg TTpoo-
Siépioav emiong toug oxetikoUg apdyovieg Tou Ba
TP€Mel va oupmepiAngBolv ota epwinpatordyia aglo-
AOYNong twv pevidpwv amo toug kabodnyoupevoug,
OTMwG 0 XpPAVOG TTou aPlepwBnKe otov KaBodnyoupevo.
2nv kaBodriynon katd tnv KAk Tipdén, didgopol ouy-
ypageic £dei€av 6T 0 XpdVoC TIoU évag PévTopag agle-
pwvel o évav kaBodnyoupevo eival éva anuavikd ¢f-
TNHa kai Propel va emnpeactel and didpopoug Tapd-
YOVTEG, oupmepIAapfavopévou Tou eOpTou £pyaoiag
(Mitchell 2003) kai tnv avahoyia mpoowrikoU Kkai ortn-
TV otV KAvIkr) ipd&n (Edmond 2001, Hutchings kar
ouv. 2005, Myall kar ouv. 2008).

H anoteAeopatxdtnta twv mpoypdppdtwy KabBodiynaong
Tipérel va agiohoveftar ouvexwg (Ramani kar ouv. 2006).
Ynidpxouv €peuveg otn BiBAoypagia mou mapousidlouv
epyaheia afloAdynong twv Selotitwy didaokahiac (An-
derson kai ouv. 2012, Berk kai ouv. 2005, Kashiwagi kai
ouv. 2013). O1 Berk kar ouv. mapouciacav dUo «arote-
AeoPAaTIKG, OAOKANPWHEVA KAl TUTIOTIOINUEVA» ePyaAeia
(epwtnuatoAdyia) ta ormoia PetpoUlv TV amoteAeopat-
kétnta Tou péviopa (Berk kar ouv. 2005). Or Anderson
kai ouv. (2012) avépepav pia Tpoogyyion €81 CUVICTWOWV
otnv a&loAdynon kabodrjynong mou mepIAapdver: «i. Tnv
a&loAdynon e Katdptong Kal tng evOUVApwong Twv Ka-
Bodnyoupévay, ii. Tnv exmaideuon and ouvadéApoug kai
NV exTTaideuon tou pévtopd, iii. ZuPBould Twv pevidpwy
iv. [poodokies Twv pevidpwv-kabodnyntwy v. Tov auto-
TiPoBAnpatiopd Tou pévtopa, kai vi. AGoAdynon tou pév-
TOPA aro Toug kabodnyoupévoug Tou.
[Neplopiopol TG TTPOOTTUKAG avaTPoPoddTNong Twv Ka-
Bodnyoupévwy, drwg avépepe o Anderson, repiAappd-
vouv v duokoAia yia Toug kaBodnyoUpevoug va mpo-
OPEPOUY apvNTIKA oxONid. AuTdG O TIEPIOPIOHOG UTOPES
VA UETPIAOTE( e QVWVUHESG EPEUVEG KAl TTEPINEVOVTAG Va
avtAnBel avatpopoddtnon Petd Ty amogoftnon Tou Ka-
Bodnyoupévou amd to mpdypappa. Napdro mou dev
uttdpxel ouvaiveon otn BiBAioypagia oxeTikd pe Tg BEN-
TIOTEG TIPAKTIKEG OTNV ekTdvnon NG agioAdynang, ¢ai-
VETal T €va EpWTNHATOAOYIO PTTOPET Va TIPOCPEPE! TNV
epmelpia g kaBodriynong dmwg tnv avuAapfdvetal o
kaBodnyoupevog (Anderson kai ouv. 2012). Or Kashi-
wagi Kal ouv. avépepav otnv epyacia avackdmnong ot
n agioAdynon twv mpoypappdtwy kabodrjynong Baoi-
OTNKE KUPIWG O€ EPEUVEG TIOU CUPTANPWONKaV amod Toug
kaBodnyoupevoug (Kashiwagi kai ouv. 201 3).

2YZHTHZH

‘Eva kaAd opyavwpévo olotnua kabodrynong pmopel
va aroTeAETEl éva amoteAeopatikd péco yid T BeAtiwon
NG EKTTAIBEUONG TwV EIBIKEUOUEVWY KAl TNV EVIOXUON TOU
akadnudikoU toug xaptopuAakiou (Ogunyemi kar ouv.
2010). 2uvoAikd, Téoo or kaBodnyoUpevol oo Kal ol
pévtopeg eival 18iaftepa Ikavoroinpévol pe Ty Kabodry-
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experiences perceived by the mentee (Anderson et al.
2012). Kashiwagi et al. reported in their review paper
that mentoring programs’ evaluation was mostly based
on surveys and gathered data originated mostly from
mentees (Kashiwagi et al. 2013).

DISCUSSION

A well-organized mentoring system can be an effective
means of improving resident learing and enhancing their
academic portfolio (Ogunyemi et al. 2010). Overall, both
mentees and mentors are highly satisfied with mentoring,
while structured mentoring may offer benefits to the or-
ganization. Still care must be given to avoid poor imple-
mentation of mentoring and avoid problems such as role
confusion between the mentoring and supervisory roles
of the mentor, confidentiality issues and lack of “active
listening.” Other limitations would include time con-
straints for participants. Besides that, funding may be
more demanding for a structured mentoring program,
compared to informal mentoring (Taherian and
Shekarchian 2008). On the other hand, informal men-
toring is challenging to standardize and evaluate (Bligh
1999). Stenfors-Hayes et al. proposed ways to avoid
mentorship problems: “awareness of one's own under-
standing “ as a way to mitigate these issues and to “help
avoid role confusion for mentors and conflicts regarding
different expectations with mentees” (Stenfors-Hayes et
al. 201 1b).

Singletary showed that by providing senior surgeons with
the training required to become effective mentors, will
encourage them to participate in mentoring opportuni-
ties and help them “shape the surgeons of tomorrow”
(Singletary 2005).

[t is important to point out that as oral and maxillofacial
surgeons we have been very fortunate to experience the
influence and impact of important mentors in our pro-
fessional life. Still, it is concerning that very limited op-
portunities for programmatic mentoring programs are
currently offered to oral and maxillofacial surgery resi-
dents in Greece. It is interesting to indicate that, based
on the literature search conducted for this paper, no
publications were identified on development and imple-
mentation of structured mentoring programs in Greece,
related to residents’ training in oral and maxillofacial sur-
gery or in general surgery. An assessment tool (Greek
version of the Postgraduate Hospital Educational Envi-
ronment Measure -PHEEM) was recently used for as-
sessing an important aspect of medical education, which
is the educational environment, in residency programs in
Greek hospitals (Koutsogiannou et al. 2015). This paper
showed that residents gave a “rather bad" rating to the
quote " teachers have good mentoring skills" and also
gave a "very bad"” rating to “get regular feedback from
seniors” (Koutsogiannou et al. 2015). In addition, in a
paper by Msaouel et al. burnout and training dissatisfac-
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ynon, v n dopnuévn kaBodrjynon Pmopel va mpoo@é-
pel 0QéNN otov opyaviopd. ©a mipénel va obel akdun
TIPOCOXT WOTE Va armo@euxBel n kakr] epappoyr g Ka-
Bodrynong kar va amogeuxBoulv mpofAjuata omwg n
oUyxuon pOAwv PeTa&l Tou kaBodnyntkoU Kai eMOTTiKOU
pAAoU TOU pévtopd, {NTANATA EPTIOTEUTIKATNTAG Kal EA-
AeIYNG «evepyou akpodaong». Aol miepiopiopol Ba Tre-
pIAdpBavav xpovikoug TTEPIOPICHOUG YId TOUG OUPHETE-
xovTeG. Exktdg autou, n xpnuatoddtnon propel va eivai
TTo ararnukr yia éva dounpévo mpdypappa kabodryn-
ong, oe olykpion Pe tnv drurin kaBodrjynan (Taherian
kai Shekarchian 2008). Amé v dMn mheupd, n dtutn
kaBodriynon eivar duokoho va tumomoinBef kai va a&lo-
AoynBef (Bligh 1999). Oi Stenfors-Hayes kai ouv. mportei-
VOUV TPOTIOUG amo@uyrg TPoBAnudtwv kaBodriynong:
«ouveidnromoinon g ikAG pag katavénong» wg Teod-
TIOG HETPIAOpOU autwv TV NTNPATwV Kal «OUPBOAR
otV amo@uyr] alyxuong POAWV yida PEVTOPEG Kal avTiOg-
OEIG OXETIKEG HIE TIG SIAQOPETIKEG TIDOOOOKIEG HETAEY TwV
kaBodnyoupévwvy» (Stenfors-Hayes kar ouv. 201 1b).

O Singletary €5ei&e dt Mapéxovtag oToug EUMEIPOUG Xel-
poupyouq TV amnarolpevn KatdpTion yia va yivouv aro-
Teheopatikol péviopeg Ba toug evBappUvel va ouPpeTd-
oxouv o€ eukalpieg kaBodrjynong kai Ba toug Bonbrioel
va «SIaopPOOOUY Toug XeIpoupyoUs Tou alpioy (Sin-
gletary 2005).

Eival onpavtiké va emonudvoupe &t of STopatikol Kal
[vaBommpoowmikol Xelpoupyol éxoupe Bidoer TV emi-
dpaon Kkal TNV onpacia onUavtkOV HEVIOPWY Otnv
EMAayYEAUTIKY Hag Cwr). AkSpn, ToviCetar n ENein eu-
KalpIv yia avdmmtuén mpoypappdtwy kaBodrynong mou
va TIPOOQEPOVTAl OfjHEPA OTOUG EIdIKeUSpEVOUG. Eival
evolapépov va avapepBel dt pe Bdon ™ BiBAoypapikr
€oeuva Trou SIEEAXON via To TTapdv €yypago dev evio-
TTiotnKav dnUoCIEUOEIG OXETIKA pE TNV avaTmtu€n kal uAo-
rofnon Sopnuévewy mpoypapudtwy kabodrynong otnv
EM3ba, oxetikd pe v katdption twv €IBIKEUOPEVWV
OTNV OTONATIKY Kal YaBoTpoowTTikr XeIpoupyIKA 1] oTn
yevik xelpoupyikry. ‘Eva epyaleio a§ioAdynong (eMnvikr
ékdoon tou PHEEM: Postgraduate Hospital Educational
Environment Measure) xpnoipomoir}fnke mpdoeata yia
TNV agloAdynon Jiag onpavtikAg uxris TG 1aTPIKAG ex-
maideuong, mou eival 1o exmaideutikd mepIBAMoV, ota
mpoypdppata eidikétntag ota EMnvikd voookopeia
(Koutsogiannou kai ouv. 2015). Autd to éyypago £5eiEe
ot ol eidikeudpevol €dwoav pia «pdMov kakr» Babpo-
Aoyia oto oxoNaopd «ol dokalol Exouv KANEG Oe€id-
Tneg kabodrynong» Kkai emiong €dwoav pia oAU
kakrp» Babuoloyia yia va «mdpouv Taktkr) avatpogo-
ddtnon amd toug eidikougy (Koutsogiannou kar ouv.
2015). EmmAéov, otnv epyacia twv Msaouel kai ouv. n
emayyeApatiky e§aviinon kai n duocapéokeia Katd v
didpkeia g exmaideuong ftav koivd atouq EMnveg ei-
Sikeuopévoug (Msaouel kai ouv. 2010).

O Kumar mapouoiace &t n kabodrjynon twv e1dikeuo-

Mdptn K/Marti K.

tion were also common among Greek residents
(Msaouel et al. 2010).

Kumar discussed that mentoring of Oral and Maxillofa-
cial Surgery trainees may keep them abreast of devel-
opments and help them stay focused within the specialty
(Kumar 2002). Furthermore it is important to emphasize
the small percentages of women residents that com-
plete oral surgery programs (Marti et al. 2017), could
potentially benefit from organized mentoring opportu-
nities. Cho et al. showed that there is a possibility “that
women faculty members were more appreciative of
their mentors and more likely to nominate them be-
cause they experienced more difficulty finding support-
ive mentors” (Cho et al. 2011). Nkenke et al. reported
that regarding authorship in Oral and Maxillofacial Sur-
gery in the past 30-years, numbers of male authors were
at least 3.8 times higher than those of their female col-
leagues (Nkenke et al. 2015). Mentorship is an impor-
tant factor in scholarly productivity; according to Orandi
et al. “mentorship in academic surgery is reflected in part
by senior surgeon support of younger individuals”
(Orandi et al. 201 1.

It is important to all leaders of a specialty to leave a
legacy of mentoring. According to Cho et al,, the out-
standing mentors that serve as role-models for their
mentees "'‘can gain satisfaction in knowing that their men-
torship activities will not only affect their mentees but
also affect future generations of health science academi-
cians”. Finally by encouraging mentors to affect the fu-
ture of mentorship, the field becomes stronger” (Cho et
al. 201 1).

In conclusion, it is essential that the leaders in Oral and
Maxillofacial Surgery in Greece envision and develop
structured mentoring programs for residents, supported
by the national professional associations and by the res-
idency program directors as pathways to professional
growth and leadership.
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HEVWV TNG OTOPATIKAG Kal yWaBoTTpooWITIKAG XEIPOUPYI-
KNG MTTOPEN va TOUG KPATAOE! eViHEPOUG Via TIG eEeNEEIC
Kal va Toug BonBrioel va Tapapeivouv EMKEVIPWHEVOI
otnv e1dikétntd toug (Kumar 2002). EmmAéoy, eival on-
pavtikd va umoypdppicoupe Ta pikpd ocootd Twv -
SIKEUOPEVWY YUVAIKOY YWaBOXeIpoUpYyowV Kal Ot ta
ekamdeutikd mpoypdupata yvaboxeipoupyikig (Marti
kal ouv. 2017) Ba prmopouoav evoexopEvws va eMwQe-
AnBoulv amd opyavwpéveg eukaipieg kaBodriynong. Ol
Cho kar ouv. gdeiav éu undpxer n mBavdtna "ol yu-
vaikeg Tou utnpetoly wg péAn AEN va extpoloav me-
PIOOATEPO TOUG HEVIOPEG TOUG Kal va priopouoav eu-
KoASTEPA va toug kabBopioouv emeidr) avTIJETOTOAV TTe-
ploodtepeg duokohieg otnv eEelpeon péviopwv" (Cho
kai ouv. 201 1). O1 Nkenke kai ouv. avépepav ét, doov
apopd TG dnuooieUoEl§ OTNV OTOPATIKY Kal yvaborpo-
OWTTIKY XeIPoUPYIKA Katd ta teAeutaia 30 xpdvia, o apib-
HOG TV avOp®V OUYYPAPEWY ATav ToUAdxIoTov 3,8 @o-
PEGC UPNASTEPOC aTd EKEVOUC TWV YUVAIKWY OUVAOEN-
owv touc (Nkenke kar ouv. 2015). H kaBodrjynon eival
€vag onpavtikég mapdyovtag yia tny akadnudikn mapa-
yWyIKOTNTa. 2Upewva pe toug Orandi kar ouv. «n kabo-
drjynon otnv akadnpdikr] XelpoupyIkr avikatompigetal
ev pépel amd TV UMooTPIEN TwV VESTEPWY XEIPOUPYWOV
amnd toug pévtopég Tousy (Orandi kar ouv. 201 1).

Eival onpavtikd yia GAoug toug nyEteg Piag 1dIKSTNTag
va agrioouv pia kKAnpovopid kabodrynong. 2Upewva pe
toug Cho kai ouv.,, ol eEQIPETIKO HEVTIOPES TTOU XPNOI-
pevouv ¢ TPATUTIA POAWY YIa TOUG HABNTEG TOUG «TTO-
pouUv va kepdioouv Ikavoroinon yvwpi¢ovtag &t ol dpa-
otnpidtnteg kabodriynong dev Ba emmpedoouv pdvo
Toug B1oug Toug kabodnyoupévoug, ald Ba emnped-
OOUV KAl TIG HEMOVTIKEG VEVIEG TwV EMOTNUOVWY OTIG
Emotrpeg Yyelacy. Tehikd «evBappuvovtag Ttoug pévto-
PEG va emmnpedoouy To PENOV NG kaBodrynong, o To-
péag pag yiverar ioxupdtepogy (Cho kai ouv. 201 1).

2 UPTEPAc ATk eival amapaitnTo ol NyEteg TG 2Topd-
TkAg kar ['vaBommpoowikrig Xeipoupyikig otnv EMdESa
va mpodiaypdouv kal va avartugouv dopnuéva mpo-
ypdppata kabodrynong yia Toug eIdIKEUOPEVOUG, UTTO-
otnpiCdpeva amd toug eBvikoug emayyeAUaTikoug OUA-
ASyouc kai Toug SIEUBUVTEG TwV TTPOYPAPHATWY EI0IKO-
TNTAG, WG PECOV YIa TNV EMAyYEAUATIKA Toug eEENEN Kal
TNV avdmmugn nyetkwy Seglothitwy.
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